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“In the end, we will remember not the words of our enemies, but the silence of our friends.”  ~ Dr. Martin Luther King, Jr.
Make strong anti-bullying programs mandatory in schools

More than 40 states have some sort of law that makes bullying illegal, yet the harassment of young kids by their classmates remains common.

According to the latest U.S. government statistics, about one-third of students aged 12-18 say they are bullied in some fashion, and it wouldn’t be surprising if that statistic is low.

And here we are again, with the fallout from an egregious bullying situation in Massachusetts. Phoebe Prince, 15, took her own life in January after months of being bullied by other kids.

Now nine teens face charges for bullying her, including a group of girls charged with stalking, criminal harassment and violating the girl’s civil rights. Sadly, this is just one of several suicides of young people over the past year who had been bullied by classmates. 

Even as some states are now moving to strengthen their anti-bullying laws, the fact remains that laws alone can’t stop bullying. 

Unless the adults and the kids in every school in the country learn how to recognize and deal with these situations, bullying won’t stop.

Unfortunately, most schools don’t have programs, and many don’t have the ones known to be most effective. 

Researchers say that the only kind of anti-bullying program with any hope of reducing such behavior involves the entire school community, such as the The Olweus Program (pronounced Ol-VEY-us) for elementary, junior high and middle schools. 

That means that every adult in the school, from the principal to the janitor, must be trained in how to recognize bullying and what actions to take to stop it. 

Then every student in the school--through assemblies and then regular classroom discussions--must learn about the issue too, and be given opportunities to discuss bullying situations that arise. Kids should be taught that group dynamics can be important in escalating or de-escalating a bullying situation--and that is not acceptable to be a bystander to this kind of behavior. That doesn't mean a child should get physically involved, but should know when and how to get help.

Parents, too, should be educated about how to help their children deal with bullying.

Such training, though, takes time and money. One schoolwide assembly to discuss bullying doesn’t work. Schools that are serious about this kind of program often make time once a week for the topic to be discussed in every classroom. 

The Associated Press reported that Barbara Coloroso, a nationally known anti-bullying consultant, was contacted by school officials before the death of the 15-year-old girl, but after another young boy in a nearby town had killed himself in the wake of bullying.

Coloroso said that she went to the school for a day in September to train teachers and administrators how to deal with bullying.

She said officials at the school failed to stop the bullying, and after the girl killed herself, continued to allow some of the students said to be involved in the harassment to attend classes and a school dance with no visible signs of discipline.

"The questions to ask are: Did they follow their own rules and did they keep Phoebe safe? Obviously not. And did they deal effectively with the bullies? Obviously not," Coloroso told The Associated Press Tuesday. 

This in no way exonerates the school officials, but one day of training is hardly enough to make a dent in the problem.

While those nine students are facing charges, as they should, the adults in the building who are said to have ignored the bullying when it was brought to their attention apparently will not be charged.

There is no good excuse for any adult in a school in this day and age to fail to take strong action against bullies. There ought to be some consequence for their failure.

This is not a topic that we hear our education leaders talking about very much. If we ever really want kids to feel safe enough in schools to do well academically, it’s a topic that we can no longer ignore. 

From The Washington Post  ~  By Valerie Strauss  |  March 31, 2010; 6:30 AM ET
The Playground Gets Even Tougher

From The New York Times, October 08th, 2010  ~  by PAMELA PAUL
SCARLETT made for a good target. The daughter of a Williamsburg artist, she wore funky clothing to her East Village school, had a mild learning disability and was generally timid and insecure. Lila, the resident “mean girl” in Scarlett’s kindergarten class, started in immediately. 
Scarlett, she sneered, couldn’t read. Her Payless and Gap shoes weren’t good enough. She wasn’t “allowed” to play with certain girls. Lila was forming a band, and Scarlett couldn’t be a part. One girl threatened to physically hurt her. During recess, Lila would loom over Scarlett, arms crossed, and say, “I’m watching you.” 

“I was in middle school before things got as awful as they did for Scarlett,” said Scarlett’s mother, Annelizabeth, who asked that her last name not be used to protect her daughter. “I understand that children are maturing much faster, but to see such hostility at this young age, wow. It was really shocking.” 

Mean-girl behavior, typically referred to by professionals as relational or social aggression and by terrified parents as bullying, has existed for as long as there have been ponytails to pull and notes to pass (today’s insults are texted instead). But while the calculated round of cliquishness and exclusion used to set in over fifth-grade sleepover parties, warfare increasingly permeates the early elementary school years. 

“Girls absolutely exclude one another in kindergarten,” said Michelle Anthony, a psychologist and co-author of the new book “Little Girls Can Be Mean.” When her own daughter was manipulated by a “friend” into racing down a slide booby-trapped with mud, making it appear to a group of boys as though she’d soiled her pants, Dr. Anthony was taken aback. “You don’t expect to run into that level of meanness in a 7-year-old.” 

But at a time when teenage cyber-bullying is making headlines, parents fear that the onset of bullying behavior is trickling down. According to a new Harris survey of 1,144 parents nationwide, 67 percent of parents of 3- to 7-year-olds worry that their children will be bullied; parents of preschoolers and grade-school-age children are significantly more likely to worry than parents of teenagers. Such fears may be justified. One recent survey of 273 third graders in Massachusetts found that 47 percent have been bullied at least once; 52 percent reported being called mean names, being made fun of or teased in a hurtful way; and 51 percent reported being left out of things on purpose, excluded from their group of friends or completely ignored at least once in the past couple of months. 

In Washington, at a “Bullying Prevention Summit” in August, Secretary of Education Arne Duncan announced stepped-up efforts in elementary schools, noting, “Bullying starts young — and we need to reach students when they are young with the message that bullying is not O.K.” 

Capt. Stephanie Bryn, a Public Health Service officer overseeing the government’s “Stop Bullying Now!” program, is initiating a campaign geared toward 5- to 8-year-old children this fall. “Girl relational bullying has been under the radar,” she said. But when the campaign surveyed its 80 partner organizations, they unequivocally said children were aging up, making bullying pervasive in the early elementary years. “We realized we need to address this in kindergarten.” 

In the case of a little girl named Caroline Port, the torment didn’t begin until first grade. Within months of starting at a private elementary school in suburban St. Louis, Caroline, now 9, was waking up with night terrors, sleepwalking and crying excessively. When her mother, Karen Port, met with Caroline’s teacher, she learned that her daughter was being ostracized. “I was very upset,” she said. “Why hadn’t anyone told me?” 

Five birthday parties passed, without any invitations. No one would play with Caroline. She sat with the boys at lunchtime. “I hate myself,” she would tell her mother when she came home. She was 7 years old. 

Ms. Port sought help from a school counselor, which improved matters briefly, but the scorn and ridicule persisted. One day, Caroline came home from school carrying a little blue rock that her counselor had given her, a treasure she had presented to her class. “They asked if it had Caroline Disease,” she told her mother. “It’s starting again.” 

Is there really a fresh spate of mean little girls? Social scientists who study relational aggression point to a dearth of longitudinal data. It could just be heightened awareness among hyper-parents, ever attuned to their children’s most minuscule slight. It could be a side effect of early-onset puberty, with hormones raging through otherwise immature 8-year-olds. Or it may be that an increase has yet to be captured; relational aggression wasn’t a focus of academic research until the mid-1990s, making longitudinal study a bit premature. Most studies still leapfrog from preschoolers to early adolescents. 

Nicole Werner, a psychologist who studies bullying at Washington State University, said that she hasn’t seen research “to indicate that these forms of hurtful behavior are increasing in younger kids.” 

“However,” she continued, “I have to expect that the amount and type of media kids are consuming at younger ages is having an effect.” 

Other experts agreed. “The research literature on aggression is very clear that with relational aggression, it’s monkey see, money do,” said Tracy Vaillancourt, who specializes in children’s mental health and violence prevention at the University of Ottawa. “Kids mirror the larger culture, from reality TV to materialism.” 

We no longer live in the pigtailed world of Cindy Brady where a handful of channels import variations on sugar and spice, with prompt repercussions for the latter. “So much of what passes for entertainment is about being rude, nasty and crass,” said Meline Kevorkian, who studies bullying at Nova Southeastern University in Fort Lauderdale-Davie, Fla. “What we see as comedy is actually making fun of other people.” 

Nicole Martins, a professor of telecommunications at Indiana University, has conducted a study linking aggressive behavior to shows with stars she deemed socially aggressive, like “Hannah Montana” and “The Simple Life.” “There was no effect on aggression on boys, but in girls, there was an increase among those who watched socially aggressive female models on TV,” Dr. Martins said. 

Then there is the tendency of children to grow older younger (a trend with its own acronym: G.O.Y., bandied about by parents and educators). Six-year-olds go to see Erin Munroe, a school guidance counselor in Boston, complaining that So-and-So won’t play with them because they like the Jonas Brothers and the “It girls” like Miley Cyrus. She sees first-graders pulling their hair out, throwing up before school and complaining of constant stomachaches. “It’s not cool to not have a cellphone anymore or to not wear exactly the right thing,” Ms. Munroe said. “The poor girls who have Strawberry Shortcake shirts on, forget it.” 

Nobody wants her daughter’s penguin kicked out of the igloo on Club Penguin. But too many parents are too quick to take their daughter’s side, without fully exploring her role in the fracas, said Rosalind Wiseman, the author of the anti-mean-girl bible, “Queen Bees and Wannabes.” Sometimes, she points out, the victim may turn out to have been the initial provocateur. 

While peer influence is no doubt a factor, veteran teachers and school counselors say parents are often complicit. “Parents think it’s really cute when their 2- and 3-year-olds are doing ‘Single Ladies’ or singing the Alicia Keys/Jay-Z song,” Ms. Wiseman said. “But it’s not so funny at age 8, when they’re singing along to Lady Gaga and demanding a cellphone.” 

A kindergarten teacher at one of New York City’s top private all-girls schools observed, “The mean girls are often from mean moms.” She was thrown back by the “venom” among 5-year-olds. They’ll say, “You only read ‘Biscuit,’ and we’re all reading chapter books.” Or, “Why don’t you brush your hair? You don’t look nice today.” And they’re not afraid of getting into trouble with a teacher. “Perhaps they can act that way at home without repercussions,” she said. “It’s untypical of this age group because they’re usually adult-pleasers.” 

In certain cases, the parents themselves seem to be pleased. When her daughter Julia was in first grade last year, said Lea Pfau, a mother of two in Sherman Oaks, Calif., one girl threatened that, unless Julia did as she ordered, “I’m going to tell my mommy, and she’ll set up a meeting with your mommy, and you’ll get in trouble.” The girl then orchestrated a series of exclusive clubs in which girls could be kicked out for various infractions. “I was surprised by the fierceness,” Ms. Pfau said. “But I was more surprised at the other parents. Rather than nip it in the bud, they encouraged it.” 

Eileen O’Connor, a lawyer and mother of five girls in the Georgetown section of Washington, has also witnessed trickle-down meanness in her daughters’ classrooms. “To be honest with you, the parents not only enabled it, they engaged in it,” she said. “The parents of mean girls often think, Great, our daughter is so popular!” 

Across town, in southeast Washington, Rosalyn Rice, the associate principal of a public elementary school until last year, continually held mediations among young grade-school girls. “They were reporting deeply held grudges from the first grade,” she recalled. One first grader was shunned because she didn’t have the “in” classroom supplies — sparkly glue and a Powerpuff Girls carrying case. She stopped going to school because her parents couldn’t afford them. “The other girls kept accusing her of stealing theirs, which wasn’t true,” Ms. Rice said. Children who didn’t have their uniforms regularly laundered or had to borrow one from the school office were mocked mercilessly. Even at the lower end of the socioeconomic spectrum, “Girls were judging how much people cared about them based on what they owned.” 

Ms. Rice and several other experts point to a shift in childhood play, with a focus on controlled environments, techno-goodies and material objects. Instead of working out issues themselves during free play outside, children are micromanaged by parents who step in to resolve conflicts for them. Debbie Rosenman, a teacher in her 31st year at a suburban Detroit school, said that helicopter parents simultaneously fail to provide adequate authority or appropriate forms of supervision. 

“The girls who are the victims tend to be raised by parents who encourage them to be more age appropriate,” Ms. Rosenman said. “The mean girls are 8 but want to be 14, and their parents play along. They all want to be top dog.” And so the nastiness begins. 

Adolescents’ Perceptions of Bullying Involving Male Relational

Aggression: Implications for Prevention and Intervention

ABSTRACT

Curt Johnson

Department of Counseling Psychology and Special Education

Educational Specialist in School Psychology
Recent bullying research contradicts the stereotypes that only females use relational bullying and confirms that males use this type of bullying equally or more than females. No existing research could be found which examined differences in how each gender interprets relational bullying. Using a survey adapted from research on the rape myth and four video clips, researchers sought to examine gendered difference in the perception of relational bullying by males among adolescents. Two video clips depict scenes of cross-gender bullying and two clips depict scenes of male to male bullying.

In total, 314 students in grades 8-12 participated in the research (164 males, 150 females). Questions from the survey were loaded onto three constructs: minimizing bullying, blaming the victim, and excusing the bully. MANOVA results indicated a significant difference between genders but not age groups (middle school and high school). Results were analyzed clip-by-clip as each clip depicted a different scenario. Results indicated that males were more likely to excuse the bully, blame the victim, and minimize the bullying when both bully and victim actors were male. Both genders minimized homophobic bullying more than other types of bullying. This research suggests that homophobic bullying should be targeted with bully prevention efforts. In particular, males discounted homophobic bullying as normal behavior.

Because gender differences is students’ perceptions were significantly greater than age differences, another suggestion when planning and implementing adolescents’ bullying prevention programs is to carefully consider gender issues, rather than simply accommodating for students’ grade level or age.
Introduction

Dan Olweus (1993, 1994) began researching the topic of bullying in the early 1970’s, forging an international momentum to identify, investigate, and counter the harmful behaviors of bullying. His efforts continue today, supported by a massive body of research, school-based bully prevention programs, and fueled by professionals focused on improving school environments and eliminating bullying from schools (Berger, 2007; Felix & Furlong 2008). In fact, the sheer number of publications demonstrate the growth of this topic in professional literature; Based on a PsychINFO literature search, publications on the topic of bullying increased from 62 citations dated between 1900-1990, to 289 publications cited during the 1990’s, to 562 publications dated 2000-2004 (Berger, 2007).
Overview of Bullying
The standard definition of bullying involves three key aspects: (a) imbalance of power, (b) infliction of pain, and (c) repeated occurrences (Olweus, 1993; Peterson & Skiba, 2001). More specifically, repeatedly and over time an individual (or group of individuals) in a position of greater power inflicts physical or emotional pain on another individual or group of individuals. Those who participate in bullying take on various roles: the bully, the target (victim), and the bystander (Coloroso, 2002, 2005).

Bullying behavior must be understood in context, considering the nature of school environment that encourages, ignores, or rejects bullying (Chan, 2006; Felix & Furlong, 2008).  In particular, adults and students may actually blame the target for the bullying, suggesting the target’s behavior provoked the bully (Davis, Davis, & Steiner, 2007). Others casually observe bullying behaviors, taking no steps to intervene. Passive bystanders watch and observe the bullying without intervening. Active bystanders may actually encourage the bully, giving the bully additional power and acceptance (Coloroso, 2002, 2005).

Bullying behavior is often categorized as physical, verbal, or relational (Naylor, Cowie, Cossin, de Bettencourt, & Lemme, 2006). Physical bullying is direct physical aggression: hitting, shoving, grabbing, choking, etc. Verbal bullying includes insulting, name-calling, taunting, and harassing (Felix & Furlong, 2008). Unlike the directness of physical and verbal bullying, relational bullying is more indirect, often occurring behind the individual’s back and out of their presence. Relational bullying includes gossiping, lying, and excluding (Felix & Furlong). Relational bullying also includes behaviors inflicted on another person with the intent to damage friendships and relationships in social groups (Werner & Crick, 1999).
Bullying and school safety 
Bullying, admittedly a widespread problem in schools, has been associated with negative psychological, health-related, and judicial consequences (Fekkes, Pijpers, Fredriks, Verloove-Vanhorick, & Vogels, 2006; Haynie, Nansel, Eitel, Crump, Saylor, & Yu, 2001). Emphasizing the severity of this problem, the National Education Association reports, “Bullying deprives children of their rightful entitlement to go to school in a safe, just, and caring environment; bullying interferes with children’s learning, concentration, and the desire to go to school” (Stein & Sjostrom, 1996, p. V).

In terms of school safety, following the 1999 Columbine High School massacre, the U.S. Secret Services’ 2002 report created political pressure to mandate school-based bully prevention programs (Hall, 2006; Vossekuil, Fein, Reddy, Borum, & Modzeleski, 2002). This report emphasized that the majority of school shooters shared a common factor: They had a history of being bullied and their carefully planned homicidal spree was motivated by revenge.

Over the past 10 years, bullying has become highly visible in schools and communities, the popular media noting increased frequency and severity (Davis et al., 2007; Gabarino & deLara, 2002; Garrett, 2003). Based on Garrett’s research, statistics indicate the extent and severity of bullying behaviors: Fifteen percent of students are routinely involved in bullying; 10% of all high school dropouts are repeatedly the target of bullying; almost one-third of students have witnessed a classmate issue a death threat; less than one-fourth of these death threats were reported to an adult; and one in five high school students personally know someone who brought a gun to school (2003, pp. 12-13).

In line with Garrett’s (2003) research, in 2000 the Josephson Institute’s national study polled over 15,000 youth. They reported that 1 in 5 middle and high school students have personally brought a weapon to school for self-protection within the last year (as cited in Davis et al., 2007, p. 12). This desire to protect one’s safety demonstrates the reality of bullying and the prevalence of this problem in the everyday school-life of today’s adolescents.
Bullying and gender differences. 
The American Association of University Women (AAUW, 2001) emphasized that gender was an important aspect to consider when differentiating perceptions of bullying and harassment. More specifically, based on previous research, females view bullying more negatively and are more likely to mention the harmful effects associated with bullying when compared to males (Naylor et al., 2006). On the other hand, males were more likely to stress the repetitive nature of bullying (Naylor et al., 2006).

Aggressors and targets of bullying are more likely to be males (AAUW, 2001; Garrett, 2003; Marsh, Parada, Craven, & Finger, 2004) and the percentage of male bullies remains fairly stable across all grade levels (Olweus, 1993). Of the three types of bullying (physical, verbal, and relational), females rely more heavily on relational bullying (Crick & Bigbee, 1998; Garrett, 2003). This is not to say that males do not engage in relational bullying. Contrary to established stereotypes, regardless of age, males employ all three types of bullying more than females (Pellegrini, 2004). Furthermore, Marsh, Parada, Craven, and Finger (2004) found that males engaged in and reinforced relational bullying more than females. In fact, cyber bullying, using the Internet and cell phones to spread rumors and taunt others, is also more prevalent among males both as targets and aggressors (Li, 2006).
Bullying and prevention programs. 

Although bullying is recognized as a significant problem in schools, anti-bullying programs have recently taken a blow from an unexpected nemesis, large meta-analysis studies (Felix & Furlong, 2008; Indiana University, 2007; Smith, Schneider, Smith, & Ananiadou, 2004). Research now indicates that the massive influx of these programs implemented over the past several decades were basically unproven on U.S. populations and lacked the rigor of scientific investigation (Indiana University). Of the studies that evaluated change in pre and post data, the majority indicated ineffective or minimally effective outcomes (Espelage & Swearer, 2003; Indiana University, 2007; Smith et al., 2004).  Reeling from the kiss of death in today’s data based world of accountability, proponents of school-wide bully prevention programs now fight an uphill battle in tailoring programs to meet a school’s unique needs, targeting more refined goals, and charting data to document effectiveness.
Why do we celebrate D. Martin Luther King, Jr. Day?

We celebrate Martin Luther King Jr. Day to remind us about what he did for our country and to continue his dream of peace, love and justice. Now we can live and work side by side without regards to color or race because of Dr. Martin Luther King Jr. It is in this very moment that we can say to ourselves how lucky all of us are for having the chance to live in his dream. His works as a civil rights leader are phenomenal and inspirational. Great honorable things concerning freedom and justice are not meant to be forgotten but instead are a cause for celebration and that is why we celebrate Martin Luther King Jr. Day every third Monday of the month in January since the year 1986.

