Advanced Placement Literature & Composition

School Year 2009-2010
Room 331
Instructor: 

Email: kentwabel@hartlandschools.us

Classsroom Phone: 810.626.2342
Required Materials:

· 3-ring binder (2” minimum)

· Lined writing paper/notebook

· Pencil & Pen (dark blue or black) each day

· Planner/calendar of some type

Course Description:

According to the College Board, the organization which oversees all AP programs, “An AP course in English Language and Composition engages students in becoming skilled readers of prose written in a variety of periods, disciplines, and rhetorical contexts, and in becoming skilled writers who compose for a variety of purposes.  Both their writing and their reading should make students aware of the interactions among a writer’s purposes, audience expectations, and subjects was well as the way generic conventions and the resources of language contribute to effectiveness in writing.” [C1]
In this course, students will explore various work of Western literature in the form of short stories, novellas, novels, plays and poetry from a variety of historical and cultural contexts in order to experience the literature of cultures both similar and dissimilar to our own. Literature will cover time periods including the Ancient World, the Middle Ages, the Renaissance and the modern age in the form of novels, plays or poetry.  Poetry selections may be translated from the original tongue to English, but all prose is originally written in English.[C2]
Students should be reminded that an Advanced Placement course is intended to prepare the students to fulfill the requirements of most college Introduction to Literature 101 and to successfully complete the AP Literature and Composition exam.  

Teacher Goals:
Language is life and breath.  Can we think or create without language?  Can we evaluate, contemplate or consider without language?  Language can manipulate us, deceive us, control us or we can master and control language to free ourselves from the dictums of those in charge, those who would rather we simply follow blindly.  

Literature is the epitome of language – it is the expression of all we are and possibly all we hope to become, achieve, experience… You will experience literature – not read it or memorize it or catalogue it or even critique it.  You will taste it, chew it, swallow it and ‘know it in your stomach.’  Then you will know why we read and why we write.  Then you know the lives of so many people you will never physically meet.  Then you know more than this small place on Earth.  

You might now know my goals for you and this class are beyond simply attaining a “5” on the AP exam.  

Teacher Philosophy:


Education is an institution – are you institutionalized?  I don’t “believe in Education.”  I am an explorer, an experimenter, an interrogator, an observer.  I am a Learner – I ‘believe in Learning.”  This class is an expedition – you may not be used to learning yet, but you must be.  We will help each other, teach each other, ask each other, and challenge each other.  The student-teacher boundary will be changed for many of you.  I will begin this year as your guide.  I have mapped out where we need to go and some tasks we need must complete before reaching our destination, but I cannot make it on my own and I certainly cannot carry you there.  I am on this voyage with you and I ask that you NOT make me the disciplinarian or dictator.  Successfully completing this course will require diligence and sincere effort from each of us as well as courtesy, respect, punctuality and our best in all things.  I expect that we will have a fantastic year.
Grading:

Marking period grades shall be based on quizzes (announced and unannounced), unit tests, timed essays, formal essays, poetry presentations, literary projects, practice multiple-choice exams, in-class discussions and possibly some internet based assignments and/or discussions.  

As recommended by the College Board, the grading for AP Literature & Composition will adhere to this scale:

93-100 ---------
A

83-92 ----------
B

73-82 ----------
C

63-72 ----------
D

62 or below ---
E

Essays shall be corrected upon the return of a graded assignment and may be revised to increase the student’s grade.  Please note the difference between “correction” and “revision.”  E.g. 80 ( 90, 90 (95, etc… [C4, C5]
Extra Credit will be accepted for entering approved writing contests – students should do this as there are great awards and monetary prizes to win.  Contests may be found through various online sources as well as shall be posted by the instructor.  All contests must have prior approval of the instructor in order to be considered for extra credit.  Regrettably, poetry.com contests are not acceptable. 

Summer Reading: 

As a well-rounded foundation of reading is crucial to the successful completion of an AP Literature & Composition course as well as achieving a high score on the AP Literature & Composition exam, summer reading will be required.  The current assignment is attached to the document as Appendix A.
Resources: 

Norton Introduction to Literature; 9th Edition; 

DiYanni, Robert.   Literature; Reading Fiction, Poetry and Drama.   McGraw Hill: Burr Ridge, IL. 2007, 6th ed.
Foster, Thomas.  How to Read Literature Like a Professor;   Quill: New York, 2003.


Roberts, Edgar V. Writing about Literature. 11th ed. Pearson/Prentice Hall
Various handouts 

Course Content & Outline: 
Fall Semester 

Writing skill activities will be included on a regular basis throughout each semester in addition to in-class and formal essay writing exercises. [C5]
Independent/Outside Reading will be required throughout the first semester.  Reading selections must be chosen from the list found on Appendix C. [C2]
Weeks 1-2

Required Summer Reading assessment

Novel work and Major Work Data Sheets explained, discussed and assigned

Diagnostic tests on prose and poetry – to let us know where we are and where we need to go.  This will also help us determine any deficiencies we need to address.

Introduce procedures for in-class writing, group essay writing, corrections & revisions, and literary terms vocabulary [C3]
Introduce and begin practice on close reading/annotation of texts [C4]
Weeks 3-9 – Short Stories

While students will not be able to use short stories on the AP exam, this genre provides excellent background and availability of literary language devices, form, structure and many other literary elements in a format which is easily accessible and manageable in a classroom situation.  Elements of fiction we will study in this section include character, setting point of view, structure, theme and comparison-contrast.  

We will read a variety of short stories and novellas to use in order to study the previously listed elements and devices.  Reading selections will include examples representing a wide range of time periods and cultures.[C2]  Methods of study will include class discussions (using Socratic and Harkness methods) as well as quizzes, in-class writings and student presentations.  Additionally, students will compose formal essays exploring on the elements of fiction.  Students will make corrections and revisions on the formal essays; revisions will be due within one week of the graded papers being returned to the students. [C4, C5]
Introduction to Literary analysis 
Three stories are assigned for each element of fiction.  One story is used for modeling the element, one for a group paper or in-depth discussion and the third is for a formal, individual essay.  Resources include various textbooks and teacher-provided short stories/novellas.  Students interpret literature based on careful observation of textual details.  Student writing will address structure, style and themes as well as multiple interpretations and syntactical style.  Students write an in-class, group essay and an individual extended analysis paper, prepared out of class.  Emphasis is placed on wide-ranging vocabulary usage, sentence structure variety, organization of supportive details, appropriate tone and voice, transitions, focused response to the prompt and overall effectiveness. [C4, C5]
Essays may cover

- Analyzing character

- Analyzing stetting

- Analyzing theme

- Analyzing point of view

- Analyzing symbolism

- Analyzing Tone

- Analyzing structure

Close reading and annotation will be taught, practiced and reinforced in order to assist the class in examining literature at a deeper and more insightful level than the cursory evaluation often offered in the freshman and sophomore years of high school.  


Weeks 4-5 :Elements of Fiction: Character and Setting
Character – Sophisticated stories are introduced to the students for exploration of the study of character.  The interrelationship of plot and character is examined.  Even thought the focus is on an appraisal of character, additional aspects such as plot, theme and point of view are considered.  The goal is to attend to all of these simultaneously while writing a formal character analysis.  Discussion of the ways an author reveals character, and the effect of that character on the reader’s understanding of the story reinforce student interpretations.  

-Instruction on the use of textual details a variety of sentence structure, especially appropriate use of subordination and coordination. [C5]
TEXTS:
“Writing about Character: The People in Literature” - Roberts

“A Rose for Emily” – William Faulkner

“Yellow Woman” – Leslie Silko

“Gimpel the Fool” – Issac Bashevis Singer

& Other possible works

Various handouts

Setting – Setting shapes characters, action and theme and so it is creates the backdrop and foundation for the work.  Students will be taught to see setting as a mirror of prevailing moods or a signal of emotions.  Through discussion, students will become aware of environments such as spiritual wastelands and forms of escape.  Often literature connects to the loss of roots and the loss of home; students are encouraged to discover the influence of varied arenas of fiction through analysis and discussion.  

TEXTS:
“Writing about Setting: The Background of Place, Objects, and Culture in Literature” - Roberts

“A Worn Path” – Eudora Welty


“Hills Like White Elephants” – Ernest Hemingway


“A & P” – John Updike


& Other possible works

Various handouts

Weeks 6-7:Point of View & Structure
Point of view -  Types and purposes of Point of View will be discussed.  Students will be guided to see the immediacy of the First Person Point of View, the freedom Omniscient Point of View allows, and the inferences Objective Point of View reveals.  Also reviewed is the way Point of View and create irony and distort facts.  Psychological Realism, Central Consciousness and unreliable narrators are described in the study of Point of View.


TEXTS:
“Writing about Point of View: The Position or Stance of the Work’s Narrator or Speaker” –      Roberts

“Yellow Wallpaper” – Charlotte Perkins Gilman

“Where Are You Going, Where Have You Been?” – Joyce Carol Oates

& Other possible works

Various handouts

Structure – Students are instructed to recognize types of structural building blocks used in the development of short stories.  Structural types range from logical to emotional.  Students determines the form of the work by asking how the interaction of space and time helps to structure compelling short stories.  


TEXTS: 

“Writing about Plot and Structure: Development and Organization of Narratives and Drama” - Roberts

“Metamorphosis” – Franz Kafka


“The Storm” – Kate Chopin


“Cathedral” – Raymond Carver

& Other possible works

Various handouts

Weeks 8-9: Theme:
Theme – Stories that are densely textured make use of figurative language, connotative diction and symbolism; these language resources help to disclose theme (the work as a whole).  Students will be encouraged to look for conflicts that dramatize the struggle between characters and traits that allow theme to emerge from other short story elements.  Through careful observation, students will also be called upon to witness the social, moral and historical values revealed in literature.


TEXTS:

“Writing About an Idea or Theme: The Meaning and Message in Literature” – Roberts


“A Very Old Man with Enormous Wings” – Gabriel Garcia Marquez

& Other possible works

Various handouts

Weeks 10-13 – The Novel [C2]
The class, as a whole, will examine a novel for examination of the elements and patterns of fiction as learned and examined in the short story work from previous weeks in this semester to evaluate the craft of authorship.  Students will read, examine, critique and evaluate the novel through in-class discussion (Harkness and Socratic methods), timed writing and formal examination.  Students will practice close/annotated readings, as they examine the structure, style, and themes as well as the historical and social contexts of the novel.  

TEXTS may include: [C2, C3]
The Turn of the Screw; Henry James

Daisy Miller; Henry James

Weeks 14-19, sem 2 weeks 1-3 – Drama [C2]
Students will engage in the reading and analyzing of various samples of drama from across various cultural and historical contexts.  Students will study Greek through Modern theater in a chronological sequence in order to examine the development of drama and the change over history.  Students will examine different types, formats, nuances and elements of drama in order to more completely understand the change in drama over time.  Students will learn how setting, imagery, symbolism, dialogue, plot, suspense, climax, falling action, denouement, protagonist, antagonist, foil, dramatic irony and theme contribute to the dramatic literary work. [C3]  Instruction on writing about drama includes consideration and discussion of previous Roberts’ text suggestions.  In addition, students may explore methods of analytical writing about drama through Roberts’ chapters on imagery and symbolism.  AP Questions 3 Free Response examples shall serve as models.
TEXTS may include: [C2, C3]
Oedipus Rex; Sophocles

Medea
Antigone
Candide; Voltaire
The Tragedy of Othello, the Moor of Venice ; William Shakespeare
Waiting for Godot; William Stoppard
The Glass Menagerie; Tennessee Williams

Joe Turner’s Come and Gone; August Wilson

A Raisin in the Sun; Lorraine Hansberry
Rosencrantz and Guildenstern are Dead; Tom Stoppard(?)

Death of a Salesman; Arthur Miller

A Doll’s House; Henrik Ibsen

& Other possible works

Various handouts

Weeks 14-15 The Ancients:
Instruction on Greek theater historical background.  Class will discuss beliefs of ancient Greeks, the Aristotelian concept of the tragic hero, and differences in exposition, tone, and gender portrayal in works of Socrates and Euripedes.  The concept of actions wrought by fate versus free will is the subject of Harkness or Socratic discussion. [C3]   Students will learn and examine drama terms including hamartia, hubris, catharsis and figurative language to further complete understanding of tragedy. [C3]  
Comprehensive tests will evaluate understanding of ancient dramas.

Students annotaion of readings sharpens close reading skills in preparations for writing.  Three essays are composed in class examining the eddects and usage of imagery and symbolism in Oedipus Rex, Antigone and Medea. [C4]  Teacher instruction in response to these essays will focus on improving student analysis as well as writing techniques employed to convey opinion.  Emphasis is given to precise diction choice wide-ranging vocabulary, and vivid verb usage to better composition methods. [C5]  -- Formal Essay on Imagery in Medea 

TEXTS may include: [C2, C3]
Oedipus Rex; Sophocles

Medea
Antigone
“Writing about Imagery” – Roberts

“Writing about Symbolism and Allegory” – Roberts

Various Handouts including historical timeline of drama

Weeks 16-18 Transitions:
Students will review historical timeline and background of drama.  Students shall read the plays from the texts listed below as at-home readings and/or dramatic performances. [C2]  Writing styles and characterizations of Shakespeare, Moliere and Ibsen shall be discussed.  Students will be asked to master in small groups, an act from Othello and present findings on plot, character development, notable quotes and literary devices.  The goal is to form conclusive ideas on Shakespeare’s composition techniques and thematic implications through close reading. [C3]  Reading comprehension tests on Othello and A Doll’s House  will evaluate student retention as well as prepare them for the multiple choice section of the AP Exam. [C3] Through reading A Doll’s House, feminist implications will be addressed and considered. [C3]  With Tartuffe, students will explore the characteristics of a comedy of manners and deus ex machina.  Students shall discuss themes in “Transitional” dramas, particularly the effect of appearance versus reality in all three.

Students shall compose essays to answer AP Free Response prompts regarding Othello, Tartuffe, and A Doll’s House. [C4]  Teacher guidance will include instruction on AP prompt analysis and essay modeling. [C5]  Emphasis, through sample essays, is placed on use of specific and general detail in effective expression and proportion to prove thesis.  

TEXTS may include: [C2, C3]
The Tempest; Shakespeare

Tartuffe; Moliere
A Doll’s House; Ibsen
Various Handouts 

Week 19 – Semester Exams 
Students will engage in practice multiple-choice and free writing exercises based on former AP Literature & Composition exams in order to practice timed evaluation and writing. [C4]
Winter Semester 
Writing skill activities will be included on a regular basis throughout each semester in addition to in-class and formal essay writing exercises. [C5]
Independent/Outside Reading will be required throughout both semesters.  Reading selections must be chosen from the list found on Appendix C. [C2]
Weeks 1-3 – Drama (continued) [C2] 

Weeks 1-3 Moderns:
Students will review historical background of modern drama and critiques pertaining to modern plays/playwrights such as Trifles, Death of a Salesman, Waiting for Godot and Fences as assigned reading homework and in-class dramatic readings. [C2]  Elements of drama will be discussed in Trifles including characterization, symbolism, gender hierarchy and Feminist Critique. [C3]  Death of a Salesman will lead to class discussion of the American dream (characteristics, value, purpose, motivation) and the comment Miller makes in regard to it. [C3]  Also important to student comprehension of the play is the effect of ethics, contradictions , and moral relativism demonstrated by the Lomans on the work as a whole.  Comparison/contrast of writing styles and characters in Death of a Salesman and Fences may be the subject of Socratic/Harkness literary discussions. [C3]  With Waiting for Godot, Theater of the Absurd motifs and biblical allusions are examined.  Students will identify and explore the significance of pivotal scenes. [C3] Additionally, students will examine structure and writing techniques of modern plays and compare to ancient plays. [C3] This culminates in investigation of the progression of drama over history in terms of all the plays the students have read. [C3]  Students shall compose essays to answer AP Free Response prompts for modern plays. [C4]
Teacher guidance shall include essay modeling.  Response to student writing allows opportunity for rewrites and emphasizes examination of narrative voice affected by syntax and diction. [C5]
TEXTS may include: [C2, C3]

Death of a Salesman; Miller


Waiting for Godot;


Fences;


The Glass Menagerie; Tennessee Williams


Various handouts including Theater of the Absurd and notes/critiques of plays/playwrights

Weeks 4-12 – Poetry [C2]  & MME/ACT Preparation  & AP Text Prep/Practice
These weeks will be devoted to poetry so that students who have had little experience reading, analyzing, critiquing, and evaluating poetry will immerse themselves in this often neglected genre. 

TEXTS may include: [C2, C3]

“Writing About Close Reading: Analyzing Entire Short Poems or Short Passages” – Roberts


“Writing About Prosody: Sound, Rhythm, and Rhyme in Poetry” – Roberts


The College Board provides a list of poets to indicate “range and quality” in an AP course.  We will examine approximately 40 of those poets, some of whom have had their work translated from the original non-English text.  Readings will come from provided texts, on-line sources and teacher provided handouts.  These reading will cover a wide range of readings from various historical time periods and a variety of world cultures. [C2]
Weeks 4-5: What is Poetry?
Poems:


“Eating Poetry” by Mark Strand


“Sound and Sense” by Alexander Pope


“Introduction to Poetry” by Billy Collins


“I Hate Poetry” by Jack Ridl


possibly “On Reading Poems to a Senior Class at South Lake High” by D.C. Berry


Some substitution may be possible

-Students will read and have poems read to them, possibly watching and/or listening to poets reading the poems aloud.  Poem shall then be paraphrased for the students leading to a class discussion of each poem, its impact and the elements of poetry the students may recognize in the sample poems.  Students will then write their own definitions of poetry n a note card to take home and further develop into a will-written explanatory paragraph.  

Teacher instruction of poetry form, techniques, and elements:
The teachers shall provide handouts and instruction on forms including Lyric, Narrative, Free Verse, Blank Verse, Sonnet, Villanelle, Sestina, Ode, and Elegy.  We will review the most common forms and read/discuss an example of each type as a class activity.  
The teacher will assign four to five (4-5) of 120 poetry terms to each individual to research meaning and find examples.  Terms will be presented to class.  Identification of terms within a poem is only a first step.  It is imperative that the individual student articulated in speech and/or writing HOW each technique contributes to the purpose of the poem.  

Poetry Panel Instruction

-The instructor shall model the analysis of two poems.  


-The analytical format is really a toolkit for explicating each work.  Each successive step shown on overhead or computer slideshow is exactly the same in order to model the importance of a consistent, concrete approach, which leads to logical interpretation rather than reliance on intuition.  The rubric for scoring the Poetry Panel assignment is explained in detail.  Groups of three students pick a poem for the project and are advised to rely on the format in their presentations to the class rather than the historical, biographical or cultural information.  This is an exercise in ontological criticism.  Poem selections shall come from a variety of sources including the DiYanni text, Norton Anthology and various instructor-provided texts.  

Weeks 4-5: Oral group presentations must include this information in the following sequence!
1. Read the poem aloud: Paraphrase, description of theme; subject; categorizing its lyric or narrative qualities.

2. Voice, including evidence f tine; persona; point of view; evidence of various types of irony present

3. An analysis of diction; whether abstract or concrete; identification of allusions; note usual word order; point of levels of usage (formal, informal, poetic, colloquial, jargon or vulgate)

4. Saying and suggesting: discussion of denotation, connotation, and symbols as well as their significance to the poem. 

5. Identification of gustatory, olfactory, tactile, auditory and visual imagery, plus the effects these have on the poem.

6. Explanation of the figures of speech: metaphor, simile, personification, overstatement, understatement, metonymy, synechdoche, paradox and pun. 

7. Point out the elements of sound which influence the work: euphony, cacophony, onomatopoeia, assonance, consonance, and rhyme schemes present.

8. Variations and effects of rhythm, meter, and scansion on the work.

9. Identification of the form: open or closed and its significance to the poem. 

10. Students must also create a multimedia audio or visual ‘hook’ to compliment or enhance the meaning of the poem.  
Weeks 6-7: 
-Overheads/computer slides and written supportive evidence is due

-Two page summary sheets of the nine sections are turned in, plus a copy of the audio/visual hook and the three presenters’ notes

-Lecture and models of how to annotate poetry

-Students compose five timed AP Free response essays on either single poems or comparison-contrast poem questions.

Weeks 8-10

-Follow up with oral discussion of the works.  Address specific areas of mechanics needing improvement. 


-Review scoring rubrics and peer grade essays that are already teacher scored.


-Individuals rewrite two of the Analytical/Critical/evaluative essays after conference with additional teacher feedback.


-Focus on elimination of clichés and verbosity


Weeks 11-12
Two poetry examinations: one on works presented by panels in class and the second on unfamiliar works culled from other sources, including literary terms.  Creative writing assignment: (poem or transformation) for submission to literary magazine.  


Week 13: Final preparations for test
Week 7 – ACT/MME Testing

Week 14 – Thurs., 6 May (8:00 am) – AP Literature & Composition Exam  
Weeks 15 - 19

College application essay writing – students will begin to develop and compose application essays as well as compile necessary and helpful materials for the college application process. 

Class evaluation & Suggestions for Improvement

Advice to 2009-2010 AP Literature & Composition Course

Begin work for AP Language & Composition or Comp A&B

Appendix A -- Summer Reading Assignment – for 2009-2010 School Year

For the summer, you will need to read two different novels.  The choices for your novels are on the linked page (the link is located on the top and bottom of this page)

Novel 1- Reading Journal Project –

How to Read Literature like a Professor: A Lively and Entertaining Guide to Reading Between the Lines

 by Thomas C. Foster

In Arthur Conan Doyle's "The Red-Headed League," Sherlock Holmes and Dr.  John Watson both observe Jabez Wilson carefully, yet their differing of the same details reveal the difference between a "Good Reader" and a "Bad Reader." Watson can only describe what he sees; Holmes has the knowledge to interpret what he sees, to draw conclusions, and to solve the mystery. Understanding literature need no longer be a mystery -- Thomas Foster's book will help transform you from a naive, sometimes confused Watson to an insightful, literary Holmes. Professors and other informed readers see symbols, archetypes, and patterns because those things are there -- if you have learned to look for them. As Foster says, you learn to recognize the  literary conventions the "same way you get to Carnegie Hall. Practice." (xiv).

 Note to students: These short writing assignments will let you practice your literary analysis and they will help me get to know you and your  literary tastes. Whenever I ask for an example from literature, you may use short stories, novels, plays, or films (Yes, film is a literary genre). If your literary repertoire is thin and undeveloped, use the Appendix to jog your memeory or to select additional works to explore. At the very least, watch some of the "Movies to Read" that are listed on pages 293-294. Please note that your responses should be paragraphs -- not   pages!

Even though this is analytical writing, you may use "I" if you deem it important to do so; remember, however, that most uses of "I" are just padding. For example, "I think the wolf is the most important character in 'Little Red Ridinghood'" is padded. As you compose each written response, re-phrase the prompt as part of your answer. In other words, I should be able to tell which question you are answering without referring back to the prompts. Concerning mechanics, pay special attention to pronouns. Make antecedents clear. Say Foster first; not "he." Remember to capitalize and punctuate titles properly for each genre.    

Your assignment:  Read the entire book and do the exercises for the chapters which correspond with your last name.

Eery one does Chapt 27!

C – D: Chapters 1-4

E – H: 5-8

I – La: 9-12

Le – Mi : 13-16

Mo – P : 17-20

R – Sl : 21-24

Sm – Z : 25-27

Introduction: How'd He Do That?

How do memory, symbol, and pattern affect the reading of literature? How does the recognition of patterns make it easier to read complicated literature? Discuss a time when your appreciation of a literary work was enhanced by understanding symbol or pattern.

Chapter 1 -- Every Trip Is a Quest (Except When It's Not) 

 List the five aspects of the QUEST and then apply them to something you have read (or viewed) in the form used on pages 3-5.

Chapter 2 -- Nice to Eat with You: Acts of Communion

Choose a meal from a literary work and apply the ideas of Chapter 2 to this literary depiction.

Chapter 3: --Nice to Eat You: Acts of Vampires

What are the essentials of the Vampire story? Apply this to a literary work you have read or viewed.

Chapter 4 -- If It's Square, It's a Sonnet

Select three sonnets and show which form they are. Discuss how their content reflects the form. (Submit copies of the sonnets, marked to show your analysis).

Chapter 5 --Now, Where Have I Seen Her Before?

Define intertextuality. Discuss three examples that have helped you in reading specific works.

Chapter 6 -- When in Doubt, It's from Shakespeare...

Discuss a work that you are familiar with that alludes to or reflects Shakespeare. Show how the author uses this connection thematically. Read pages 44-46 carefully. In these pages, Foster shows how Fugard reflects Shakespeare through both plot and theme. In your discussion, focus on theme.

Chapter 7 -- ...Or the Bible

Read "Araby" (available at http://fiction.eserver.org/short/araby.html). Discuss Biblical allusions that Foster does not mention. Look at the example of the "two great jars." Be creative and imaginative in these connections.

Chapter 8 -- Hanseldee and Greteldum

Think of a work of literature that reflects a fairy tale. Discuss the parallels. Does it create irony or deepen appreciation?

Chapter 9 -- It's Greek to Me

Write a free verse poem derived or inspired by characters or situations from Greek mythology. Be prepared to share your poem with the class. Note that there are extensive links to classical mythology available at http://homepage.mac.com/mseffie/assignments/classics/online.html. 

Chapter 10 -- It's More Than Just Rain or Snow

Discuss the importance of weather in a specific literary work, not in terms of plot.

Interlude -- Does He Mean That

Chapter 11 --...More Than It's Gonna Hurt You: Concerning Violence

Present examples of the two kinds of violence found in literature. Show how the effects are different.

Chapter 12 -- Is That a Symbol?

Use the process described on page 106 and investigate the symbolism of the fence in "Araby." (Mangan's sister stands behind it.) – See link per Chapt. 7 assignment.

Chapter 13 -- It's All Political

Assume that Foster is right and "it is all political." Use his criteria to show that one of the major works assigned to you as a freshman is political.

Chapter 14 -- Yes, She's a Christ Figure, Too

Apply the criteria on page 119 to a major character in a significant literary work. Try to choose a character that will have many matches. This is a particularly apt tool for analyzing film -- for example, Star Wars, Cool Hand Luke, Excalibur, Malcolm X, Braveheart, Spartacus, Gladiator and Ben-Hur.

Chapter 15 -- Flights of Fancy

Select a literary work in which flight signifies escape or freedom. Explain in detail.

Chapter 16 -- It's All About Sex...

Chapter 17 -- ...Except the Sex

OK ...the sex chapters. The key idea from this chapter is that "scenes in which sex is coded rather than explicit can work at multiple levels and sometimes be more intense that literal depictions" (141). In other words, sex is often suggested with much more art and effort than it is described, and, if the author is doing his job, it reflects and creates theme or character. Choose a novel or movie in which sex is suggested, but not described, and discuss how the relationship is suggested and how this implication affects the theme or develops characterization.

Chapter 18 -- If She Comes Up, It's Baptism

Think of a "baptism scene" from a significant literary work. How was the character different after the experience? Discuss.

Chapter 19 -- Geography Matters...

Discuss at least four different aspects of a specific literary work that Foster would classify under "geography."

Chapter 20 -- ...So Does Season

Find a poem that mentions a specific season. Then discuss how the poet uses the season in a meaningful, traditional, or unusual way. (Submit a copy of the poem with your analysis.)

Interlude -- One Story

Write your own definition for archetype. Then identify an archetypal story and apply it to a literary work with which you are familiar.

Chapter 21 -- Marked for Greatness

Figure out Harry Potter's scar. If you aren't familiar with Harry Potter, select another character with a physical imperfection and analyze its implications for characterization.

Chapter 22 -- He's Blind for a Reason, You Know

Chapter 23 -- It's Never Just Heart Disease...

Chapter 24 -- ...And Rarely Just Illness

Recall two characters who died of a disease in a literary work. Consider how these deaths reflect the "principles governing the use of disease in literature" (215-217). Discuss the effectiveness of the death as related to plot, theme, or symbolism.

Chapter 25 -- Don't Read with Your Eyes

After reading Chapter 25, choose a scene or episode from a novel, play or epic written before the twentieth century. Contrast how it could be viewed by a reader from the twenty-first century with how it might be viewed by a contemporary reader. Focus on specific assumptions that the author makes, assumptions that would not make it in this century.

Chapter 26 -- Is He Serious? And Other Ironies

Select an ironic literary work and explain the multivocal nature of the irony in the work.

Chapter 27 -- A Test Case – Everyone does this assignment
Read "The Garden Party" by Katherine Mansfield, the short story starting on page 245. Complete the exercise on pages 265-266, following the directions exactly. Then compare your writing with the three examples. How did you do? What does the essay that follows comparing Laura with Persephone add to your appreciation of Mansfield's story?

Envoi

Choose a motif not discussed in this book (as the horse reference on page 280) and note its appearance in three or four different works. What does this idea seem to signify?  
Adapted from Assignments originally developed by Donna Anglin and Ms. Sandra Effinger

This is due on the first day on the fall semester.

Novel 2- Tracking Project -

You will “track” one of the main motifs of the novel, keeping in mind that a motif is a recurring thematic element in an artistic or literary work.  It denotes the recurrent presence of certain character types, objects, settings, or situations in diverse genres and periods of folklore and literature.  Importantly, it is a recurrent device, phrase, pattern of imagery, or situation that deliberately connects a work with common patterns of existing thought.
You may choose from (but are not limited to) the following motifs: 
• Conformity (vs. individualism)
• Despair (vs. hope)
• Manipulation
• Compassion
• Survival
• Flight
• Authority (and bureaucracy)
• Heroism
• Freedom
As you read the novel, pay special attention to the way your motif is developed.  Jot down the sentences and page numbers

where it is mentioned and write your ideas for the motif’s meaning.
*You will then make a Tracking Project about your motif. It should include:

• A thesis statement at the top – a statement explaining the significance of your motif.  Your thesis statement will likely be a theme of the novel since a theme--a controlling idea in a literary work--is often found as an abstract idea that derives from the actions and dialogues of the characters, the use of symbols and recurring images, and the manipulation of other literary devices.

• Fifteen to twenty-five supporting passages from the story (your determination of the number of passages to present should be based on the length of the passages - i.e., many long passages: closer to the fifteen mark / many short passages: closer to the twenty-five mark) from the novel (with page numbers).  These passages should cover the range of the novel and should not be just from one section.

• An explanation accompanying each supporting passage which analyzes the significance of each passage and its importance to the theme. 

• A creative visual that is appropriate to your theme.

The novels you may chose for this project are listed on the below.
This is due on the first day on the fall semester.

Frankenstein;  Mary Shelley

Catch 22 ; Joseph Heller

Life of Pi; Yan Martel

Snow Falling on Cedars; David Guterson

Their Eyes were Watching God; Zora Neale Hurston

Paradise Lost by John Milton (just an important book to read overall – good for character development)
Picture of Dorian Gray by Oscar Wilde (good for theme/motif project)
Wide Sargasso Sea by Jean Rhys 
Wuthering Heights by Emily Bronte
All these titles are available at your local libraries….
Please be prepared to present your project to the class, elaborating on the ways in which the passages support your thesis. [C2, C3]
Appendix B – Formal Essay Guideline [C4]
Each essay shall follow the guidelines as set by the Modern Language Association (MLA) excepting the requirement for a title page.  Please DO NOT type or print a cover page for your essays.  In order that the teacher may conduct ‘blind grading,’ please do not put your name on the pages as a header.  

Further instruction regarding paper identification will be given during class time.  

Font – Times New Roman – 12 point

Margins – 1-inch on all sides (left, right, top and bottom)

Double Spaced

Proper and appropriate in-text citations and works cited page

In most cases, the instructor will not set length requirements or limits.  Instead, the instructor will set guidelines which will help steer the student in the right direction, but will not lead or limit the student. Emphasis is placed on wide-ranging vocabulary usage, sentence structure variety, organization of supportive details, appropriate tone and voice, transitions, focused response to the prompt and overall effectiveness. The student will provide the impetus for an excellent essay.  

Students, at all times, should remember that an effectual essay involves an insightful lead or attention getter, meaningful and powerful thesis statement, practical transitions and an effective conclusion.  The ‘length’ of an essay should be determined by the purpose of the essay as well as the successful support of the thesis using adequate and appropriate support, factual proof and detail.

Throughout the course, students will be required to write formal essays and will provide rough drafts and early samples of the writing in order to display their writing process and organizational styles for teacher and peer feedback and instruction.  

The instructor will conduct full class writers’ workshops during the writing process as well as following formal essay evaluation.  

Essay corrections will be required and revisions will be encouraged.  [C5]
Appendix C – Selections for Independent/Outside Reading

See listing of authors from AP Literature and Composition exams
Appendix D – Curricular requirements

[C1]  - The teacher has read the most recent AP English Course Description, available as a free download on the AP English Literature and Composition Home Page.

[C2]  - The course includes an intensive study of representative works such as those by authors cited in the AP English Course Description (Note: The College Board does not mandate any particular authors or reading list.)  The choice of works for the AP course is made by the school in relation to the school’s overall English curriculum sequence, so that by the time the student completes AP English Literature and Composition she or he will have studied during high school literature from both British and American writers, as well as works written in several genres form the sixteenth century to contemporary times.  The works selected for the course should require careful, deliberate reading the yields multiple meanings.  

[C3]  - The course teaches students to write an interpretation of a piece of literature that is based on a careful observation of textual details, considering the work’s: 


- Structure, style and themes


- The social and historical values it reflects and embodies


- Such elements as the use of figurative language, imagery, symbolism, and tone

[C4]  - The course includes frequent opportunities for students to write and rewrite formal, extended analyses and timed, in-class responses.  The course requires:

-Writing to understand: Informal, exploratory writing activities that enable students to discover what they think in the process of writing about their reading (such assignments could include annotation, free writing, keeping a reading journal, and response/reaction papers)

-Writing to explain: Expository, analytical essays in which students draw upon textual details to develop an extended explanation/interpretation of the meanings of a literary text

-Writing to evaluate: Analytical, argumentative essays in which students draw upon textual details to make and explain judgments about a work’s artistry and quality; and its social and cultural values

[C5]  -The AP teacher provides instruction and feedback on students’ writing assignments, both before and after the students revise their work, that help the students develop:


- A wide-ranging vocabulary used appropriately and effectively


- A variety of sentence structures, including appropriate use of subordination and coordination

- Logical organization, enhanced by specific techniques to increase coherence, such as repetition, transitions and emphasis

- An effective use of rhetoric, including controlling tone, establishing and maintaining voice, and achieving appropriate emphasis through diction


- Balance of generalization and specific, illustrative detail and sentence structure
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